Session 4 - Presentation of Cognitive 31-08-10
Assessment System (CAS) - CAS in
Norway

CAS in Norway

= Translated and tried out in School Psychology Services
1998-2007

= Norwegian version available November 2007
= First training workshop February 2008

= Workshop participant no 500 in June 2010

= Ca 250 certified for use

= Certification includes two days workshop, completion of 3
CAS, one report submitted for coaching

= Extensive use
= US standardization—> Evaluate related to standardization
sample

CAS Standardization

= 2,200 children aged = Stratified on

5-17 years = Age

= 1,600 children given = Gender
WJ-R Achievement " Race

= 872 children for special * Hispanic Origin
studies * Region

Parental Education

Carefully selected
sample closely Community Size
matches U.S. Educational
population Placement

Wasserman & Becker, 2000

Group Means for Matched Samples by Race

Test Black White Diff
Binet 4 94 .4 107.0 12.6
WJ-R BCogA 90.9 102.6 1.7
WISC-III 89.9 100.9 11.0
K-ABC 91.5 97.6 6.1
CAS 95.0 99.9 4.9
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Norwegian version:

Well above average
Above average
High Average
Average

Low average

Below average

Well below average

It is recommended to
use these categories
instead of numbers

Table C.1  Descriptive Categories of PASS and
ores

"‘m Descriptive

Categories of PASS
and Full Scale
Standard Scores

Full Scale Standard

31-08-10

Anna, 9 years

m Referred to school psychology service autumn, fourth

grade

m Reading problems

m Social problems related to peers, she tells stories that
peers interpret to be lies

m Teacher concerned about social conditions at home

m Considered to be a slow learner, little motivation

TET e NACIIEET

Cognitive
Assessment

ecepive Atienion

peech Ratel

i :|§|m ||«

Strength in simultaneous

processing

Weakness in planning and
successive processing

Need:
= planning facilitation
= tuition focusing

simultaneous processing

in successive tasks
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Anna, 9 years, recommendations

m Planning facilitation — CAS handouts

m Work on letter/ speech sound level, to secure
immediate coding of letters by speech sounds

m Work on “part of word level” (consonant
combinations, diphthongs, syllables etc )

m Work on word level - 100 most frequent words,
“interest words” etc

m Use thinking maps to structure and facilitate
knowledge acquisition without the burden of reading
extensive texts

m Metacognitive processing concerning place in a
sequence/ row

Nina Eline, 13 years

m Referred to school psychology bet primary and
secondary school by her mother, worried for social
problems, self esteem etc

m Nina had repeatedly addressed her school because of
reading problems, she was met by “wait and see”,
“this will be OK”, etc

m She was perceived to be sulky, lack of motivation etc

m Assessment of reading skills displayed

FTTTTTETT

Cognitive

§s essment
ystem

Strength in simultaneous

processing

Weakness in successive

processing

Need:

= experience of mastering

= tuition focusing
simultaneous processing
in successive tasks
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River
| Water
Lake
Mountain
feangren || Height
Hill
Town
| Where :
people live
Parish
Nicolay, 11 years
m Nicolay is a wanderer in the classroom, gets little done
m He likes English, but struggles with math
m In his classroom there is a lot of independent work,
and the children often can choose to work in the
classroom or go to the computer room
Cognitive :
ssessment
ystem

Strength in simultaneous
processing
Weakness in planning and
successive processing
Need:
= experience of mastering
=Planning facilitation
Ee=rtl ol el Rl = tuition focusing

o - simultaneous processing
in successive tasks
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Nicolay, 11 years (continued..)

m Ayear later the teacher was worried, she perceived
him as depr d. Her n also was that they did
not succeed in teaching him how to tell the time

m Nicolai himself had one big issue: “Do | have ADHD, or
do | not?” He thought, yes, and someone had let him
know that was the worst to happen.

m Tuition was designed, informed by task analyses and
knowledge of his strengths and weaknesses, and he
succeeded in learning to tell the time.

m He changed school, and the new school did not take
well enough account of his strengths and weaknesses

31-08-10

Ruth Elise, 13 years

m Referred by teacher, 8t grade, referral question:
general learning problems?

m Mother tells about a girl who is busy with practical
tasks: looking after children, helping out with animals
at the farm etc. Earlier smiling and lively girls, recently
more sulky

“ognitive = Strength in plannin
éssgessment PP S "9

ystem W Weakness in
successive processing
= Need:

- tuition focusing
simultaneous
processing in
successive tasks

- awareness of place in a
sequence
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Flanagan & Kaufman (2009): Essentiuals of WISC IV

In the end, any and all interpretations of test
performance gain diagnostic meaning when they are
corroborated by other data sources and when they
are empirically or logically related to the areas of
difficulty specified in the referral (s 134).
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