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UN 2006 Convention on
the Rights of People
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“inclusive education” as
a goal for all children
with functional
impairments
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OECD: world-wide problem with
educationally underachieving

‘fx\% children.
‘ Special needs are on the increase,

® 3 . . . .
especially in children from ethnic

minorities or socio-economical less

favourable circumstances

www.oecd.org

The school of inequality

The development of assessment procedures and inclusive
practice generally appear to be connected; ... there is a need
to shift the emphasis of Special Educational Needs (SEN)-
related assessment away from an over-reliance on initial
identification and diagnosis linked to resource allocation (often
conducted by people outside the mainstream school) towards
on-going assessment ... that guides ... teaching and learning;
there is a need to develop systems of on-going, formative
assessment that are effective for mainstream schools: giving
schools and class teachers the tools to take responsibility for
assessing the learning of all pupils including those with SEN
and furthermore identifying (initially) the special needs of other

pupils.

European Agency for Development in Special Needs Education
5 EADSNE: “Cyprus Recommendations for Inclusive assessment”
mzom http/fwww.etropean-agency-orgr’

International Declarations...:

“Mainstream schools are the best places to
develop social and cognitive competencies for
all, provided a welcoming attitude for
differences is created”. UNESCO Salamanca
Conference 1994
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T Kt When will they be
lised that 1
rosmeliiuting really welcoming
commonl schools?
s o What are the

obstacles?

= ory |
g> U | unroasonabie |
Looking for |

free handouts.
Too Radieal |

Down syndrome

Successful inclusive
kindergarten

School refused transition to 1st
elementary school, despite
enough support available

On the ground of low
assessment scores in
intellectual functioning, social-
behavioural functioning, school
achievement tests

I #

1000s of children with
Special Educational
Needs are refused
inclusive education on
the ground of low
assessment scores
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Italy: “functional profile”
determines IEP
(individual educational
programme)

UK: LEA “statements”

France: 2005 law very
advanced , but practice
is lagging behind; ICF
introduced in
evaluation, but IQ is
dominant

WHO needs to be
assessed? Pupils?
Teachers? Schools?
WHAT needs to be
assessed? Pupils
functioning: cognitive,
motor, speech & language,
activities, learning,
participation, external
conditions ?

WHY do we assess? What
do we want to know?

The question
should not be: Is
this child good
enough for our
school?

But: How can we
make the school
good enough for
this child?

Picture from Lebeer, J. (Ed.) 2003, Inclues

Ref. G. Dens, INSPIRE, Comenius training project
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What concept of
~Its OK doc'its disability is behind
just that he's never
seen anyone talk out assessment?
of their arse before ! . . .
(individual/medical
social)
What concept of a
child’s functioning do e
we have? : ey

Deterministic
wholistic

Static  modifiability?

1. Testing paradigm
IQ, DQ, EQ, neuropsychology
& psychiatry use static testing

2. Labels based on deficiencies kff‘g"‘”g disability,

3. What are consequences of DEXYZCE"CU'ia-GVaﬁa
testing?: Low expectations, low  ppp asp, oop, ...
profile curricula
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Objectives
Develop and try out a universally applicable model
for functional and dynamic assessment
and coaching
of children with special educational needs
and their environments (schools, families)
leading to a more adequate individual educational programming (IEP)
which can be used to facilitate development and participation in inclusive
education.
Develop and try out a coaching system “from assessment to practice”, whereby
the child as well as its context are the focus of intervention

Target group:
Children and youth experiencing barriers of learning; teachers and professionals
dealing with assessment & counseling

1. Current practice in
assessment in EU

- Summer conference
Cluj , RO 9-13/9/2009

- ! -0

1 “Classicl’ Assessment = sléndardized testing = widespread 95% use
WISC; contextual dynamic methods only marginal

2 obstacle to inclusive education, when merely oriented at stating
deficiencies; then creates a negative belief system

3 interpretation of assessment is key
4 Parents are hardly taken seriously
“testing a child” vs. understanding how a child is functioning

All depends on the purpose of assessment: to obtain a certain benefit
(recognition, financial benefit, support), or to plan educational intervention

Reports are not useful enough

Doing “maturity tests” before entering elementary school may make sense,
to know whether it would be recommendable to let the child spend a year
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) / /

1. Aim of assessment = understanding how a child is
functioning

2. Understanding how a child may function better

3. purpose of assessment: from diagnosis to
intervention

4 Assessment linked to useful recommendations for
intervention

5. Teachers should receive adequate training to do
inclusive assessment, which means observing,
intervening, observing the effect of intervention

2. Collect and exchange information
: best practices of dynamic and
functional assessment and
consultative models regarding
inclusive learning. Autumn
Conference Szeged, HU, 29/11-
3/12/09

1. What are current paradigms
and practices of dynamic and
contextual assessment
systems — experiences,
strengths, evidence,
weaknesses, feasibility

Research: “good practices of
integrated and dynamic
assessment”, from
assessment to all kinds of
intervention at school.

Development of a new

system — outline on

methodology, pragmatics,

frameworks of dynamic
nent
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Assessment in the
curriculum

Needs-based assessment (
H. Van de Veire, BE)
Curriculum-based
assessment (Gunvor
Sonnesyn, NO)

Using International
Classification of Functioning,
Disability & Health (WHO)
(I.Van Trimpont , BE)
Portfolio Assessment (A.
Candeias & M.J. Saragoca)
Assessment of readin
processes (A.C Rosario &
M.J. Saragoca)

2. Dynamic assessment of Cognitive
functioning underlying learning
processes

Feuerstein’s Learning Propensity
Assessment

Tzuriel's Dynamic Assessment of Young
Children model and demonstration
Cognitive Assessment System Das-Naglieri

Evaluation of prerequisites of learning
processes: basic conceptual systems

3. Dynamic assessment of social/emotional
aspects of learning (A.A. Candeias)

4. Assessing the school context:
consultative model (P. Partanen)

Which included real
fieldwork:

What is the best fish
soup in Hungary

How to ride on a Puszta
horse...
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But would
have liked
to do...

Is goto
the
partner in
the British
Virgin
Islands

They came to us, into
the cold of the
Hungarian winter...

+ * rrr4 |

4th partner meeting

From Assessment to
Intervention for Inclusion
Daffodil Winter
conference Ostersund 3-
5th February 2010
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Coaching

Consultation
Supervision
Intervention
programmes for
inclusion and cognitive
education

Implementation of
assessment models

And also do some
field research

to be coached...

In ice-walking on the
lake...

And assessing the
value of music

Evora Daffodil Summer
School 5-11/9/2010

To share with you

Our findings and your
experience
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www.daffodilproject.org
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