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Objective: The DAFFODIL project (Dynamic Assessment
oF Functioning Oriented at Development and Inclusive
Learning), a consortium of 8 European partners, aims
to suggest reforms to assessment and coaching proce-
dures of children with developmental disabilities which
will increase their ability to participate in inclusive edu-
cation. This paper reports the fourth phase of the study,
which was to collect models of good practice and
develop consensus guidelines for assessment oriented at
identifying functional difficulties, context, interaction,
and possibilities for learning. This should, in turn, lead
to useful recommendations for teachers, parents, and
rehabilitation staff.

Background: European governments have recognized the
need to make education more accessible to children with
learning and functional impairments. Many children,
however, remain excluded from participation and ade-
quate education. Though every country which ratified
the UN 2006 Convention on the Rights of People with
Disability has committed itself to inclusive education,
there are many obstacles, one of them being inadequate
assessment methods, which often are too static, under-
value potential, and based too much on a deficiency ori-
ented medical model.

Design and Method: On the basis of a needs’ analysis during
phase 1 (reported in Lebeer et al, 2011), an international
project group, consisting of 36 psychologists, teachers,
doctors, rehabilitation professionals and parents from the
partner countries (Belgium, Hungary, Sweden, Portugal,
Romania, Norway, British Virgin Islands) constructed
guidelines for dynamic, contextual, and functional assess-
ment. To gain constructive and external validity, we fol-
Delphi method variant. The
guidelines were amended in local focus groups in Bel-
gium Sweden and Portugal (z=70); and amended a sec-
ond time in extended focus groups by participants from
12 EU countries at the International Summer School in
Evora, Portugal (n=68). They were finalised and submit-

lowed a qualitative

ted again in the local feedback groups until final consen-
sus was reached.

Results: Fifteen guidelines were selected as essential in the
assessment process. They are based eclectically on concep-
tual systems which respond to the purpose of assessment: a
bio-psycho-social model of disability (more concretely: the
ICF model (WHO, 2007); a contextual vision on learning,
an interactional view on assessment (Feuerstein et al, 2002,
Haywood and Lidz, 2007; Pameijer, 2008); an inclusive
vision; a social constructive model of disability and devel-
opment (Fougeyrollas, 2001); the modifiability of each
individual (Feuerstein et al, 2002); and theories of learning
and cognitive functions (Das and N aglieri 1994; Feuerstein
etal, 2002; Nyborg, 1993) .

Conclusions: Not all evaluation methods are suitable for all
the above mentioned purposes. Different methods and sys-
tems have to be used when the purpose is diagnosis, objec-
tive measurement and comparison, than when the
objective is understanding and planning. In the latter case,
contextual, interactive, functional, process-oriented and
formative methods are more useful. In order to obtain a
differentiated implementation, training of a wide range of
assessment professionals as well as policy measures will be
needed.
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Time trends in prevalence of children with
cerebral palsy and visual impairment in Europe
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Background and objectives: Cerebral palsy (CP) is the most
frequent cause of severe physical disability in children.
Associated impairments are common in children with
CP. The objectives of this study were to describe
changes in prevalence of children with CP and visual
impairment (VI), and to examine the association between
VI and neonatal characteristics, associated impairments,
and CP subtypes.

Method: All children with CP born 1976 to 1998 recorded
in 17 European population-based registers belonging to
the Surveillance of Cerebral Palsy in Europe (SCPE) net-
work were eligible. Data were coded according to the
SCPE Reference and Training Manual. Time trends were
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