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DAFFODIL – Dynamic Assessment of Functioning and Oriented at Development and Inclusive Learning A multilateral project supported by the European Commission Life Long Learning Programme - 142084-2008-LLP-BE-COMENIUS-CMP - www.daffodilproject.org  

Workpackage 6

Part II: in-service training
Integrated Assessment & Inclusion In-service training. Report on initiatives and pilot projects on implementation of in-service training in the partners countries 
  
Introduction 

The Daffodil project aims to improve the inclusive educational opportunities of children with learning impairment or functional difficulties, by focusing on assessment & coaching.
This document reports the work done in Workpackage 6. It consisted in a try-out of a model of integrated assessment & consultation pilots in order to have a better idea of the practicability, obstacles, training needs and experiences regarding setting up  an innovative service which integrates dynamic and functional assessment to favour inclusive education
The framework of these pilots is commonly based on the findings of the previous workpackages: starting with the analysis of the missing points in current assessment (Workpackage 2 and Cluj meeting), inspired by examples of good practice of   integrated functional & dynamic assessment & intervention (Workpackage 3 and Szeged meeting in December , Hungary); building on ideas and experience regarding the path from Assessment to Intervention for Inclusion, the partners established interdisciplinary working groups who discussed local implementation. The development work was “guided” by a concurrent work on shaping the “Guidelines for a dynamic, functional and inclusive assessment”. Each partner differed in the practical elaboration adapted to local circumstances. 
Several local as well as international in-service training (IST) initiatives have been taken, to develop the “Guidelines” and to implement them. These IST  events addressed partially or the full range of assessment & coaching topics dealth with during the Daffodil project. 
Belgium
1. Action-oriented & Needs-based Assessment & Coaching (AOA)
The essence of AOA is that assessment of a pupil is not any more a “classifying diagnostic label”, but an attempt to do a comprehensive evaluation of a pupil in his context, thereby involving all the information from all the “actors” (school, pupil, parents, others involved), dispersed over a period of time (in order to get away from the “classic” 1-time testing), and with the purpose of formulating advice and accompanying the school to deal with the specific challenges. The AOA Working Group (HGD-HGW in Dutch), coordinated by the Pupil Support Service VCLB of Gent (dir. Hugo Van de Veire), with representatives of Catholic and Public Pupil support Services of all major cities in Flanders and two University Colleges of Ghent, organized two National Training Days for teachers, psychologists and medical staff in September 2010 and 2011, reaching out to 600 people each time. The group also sent 5 participants to the Evora Summer School. The model of AOA was presented to the Daffodil partners in Hungary (Szeged, Budapest), Sweden ( Ostersund) & Portugal (Evora) and is described in the Daffodil book. It has been tried out in by Pupil Support Services in several cities of Flanders: Ghent, Eeklo, Antwerp, Leuven & Brussels.  
Further reading:

· Audenaert, M., Denys, A. & Van de Veire, H. (2011), From action- and needs-based assessment” to ”action- and needs-based cooperation” in: Lebeer, J., Candeias, A.A., & Grácio, L. (Eds.) (2011), With a different glance. Dynamic Assessment and Functioning of Children Oriented at Development & Inclusive Learning. Antwerpen/Apeldoorn: Garant, pp.139-148

· Van de Veire, H.: Needs-based Assessment. Powerpoint presentation. Webreference: www.daffodilproject.org /project documents/presentation at conferences/innovative assessment methods/44 URL:http://www.daffodilproject.org/userfolders/b49f3bcb172d965a423df129a2fd0f3f/44_needsbasedassessment_vdveire_daffodilszeged_lebeer.pdf 

· Walgraeve, T. Powerpoint “Action oriented assessment needs an action oriented assessment organisation and management” WP4 Product number 58_App11_ImplemetationAOAModel_Walgraeve_ppt;  webreference: www.daffodilproject.org Project Documents/Reports/partners meeting reports/From Assessment to Inclusive Intervention/ App11 URL:http://www.daffodilproject.org/userfolders/b49f3bcb172d965a423df129a2fd0f3f/app11_experienceimplemetationaoamodel_walgraeve.ppt 
2. INCENA (Inclusion & Enablement  Study Centre)
Plantyn University College (Department of Social Work) and University of Antwerp  (Faculty of Medicine, Project of Learning Enhancement & Inclusion) established a study centre around the double theme of inclusion and enablement. Inclusion is about creating a society celebrating diversity, and including people who are usually at risk of being excluded because of disability, belonging to an ethnic minority or socio-economic deprivation.  It deals in the first place with inclusive education, inclusion at work and in leisure time. Enablement is the opposite of disability, and means to enable people to develop their abilities to live a decent human life with full participation. INCENA organized a dissemination conference in December 2008; in March 2009 this was repeated in Ghent. On both occasions, the Daffodil model was explained. We concluded a research on needs and opinions on inclusive education in all schools in the Province of Antwerp.  A research report was presented on a study day on 5/5/2010 in Antwerp, and published in various professional Dutch-language journals.    At this study day, the Study Centre on Inclusion & Enablement INCENA was launched as its spin-off. INCENA has several tasks: research, awareness raising, implementation projects and in-service training. INCENA offers schools the possibility to work with them during a school year, with the aim to become an inclusive school and reducing the number of pupils referred to special education schools to zero, thus becoming a real “school for all”. So far 1 school took the offer. In Belgium inclusive education is not obligatory and there is a strong system of special schools. So for schools it is easier to refer special needs pupils to special schools. INCENA wants to offer alternatives, which are in line with the 2006 UN Convention of the Rights of People with Disability, also ratified by Belgium, but not yet translated into concrete operational measures or a comprehensive inclusion law as is e.g. the case in Norway, Sweden and Portugal. INCENA does not receive yet direct public or other funding. For the time being the Centre is financed through project funding and in-service trainings. 

Further reading: 

INCENA Proposal (in Dutch); webreference: www.daffodilproject.org/project documents/policy documents/proposals/INCENA
3. Training in  ICF (International Classification of Functioning, Disability & Health) in assessment of disability in education. 
· The ICF has is a comprehensive framework launched by the WHO in 2001 (and the youth version in 2007), to evaluate the situation of disability of a person, not only from the biological point of view (structural and functional disturbances), but also from the point of view of impairments in activities and participation, and obstacles as well as facilitators in the “external” environment as well as personal factors. The ICF has relevance for diagnostics in medicine, rehabilitation, education and research. As for the domain of education, Daffodil partner Portugal has been playing a leading role in implementing and researching the use of ICF. Backed by their inspiration – and thanks to the Daffodil project -  an interdisciplinary platform was established in Belgium, with contributors from the University of Antwerp (Medical Faculty), University of Ghent (Medical, Occupational therapy, Rehabilitation), University College of Hasselt (Occupational Therapy Department), the National Public Education Authority Continuing Education Department ( GO! ) In Brussels,  the Federation of Rehabilitation Centres of Flanders. A basic training is being planned in a curriculum working group, with the aim of starting training in 2011-12. The idea is to promote the implementation of the ICF in centres offering services in the area of health, rehabilitation and education. 
· Introductory training days have been organized (5/12/08 in Antwerp; 13/2/2010 in Antwerp; 26/4/2011 in Brussels). In the last one in Brussels, an expert from the Portuguese partner in Evora was asked to train the participants. 
· In October 2011 a study day will be organized for the National Association of the Rehabilitation services on the theme of the ICF

Further reading:

· Van Trimpont, I. & Hoppenbrouwers, K., The optimal integration of the chronically ill child in mainstream  schools: a shared concern, in:  Lebeer, J., Candeias, A.A., & Grácio, L. (Eds.) (2011), With a different glance. Dynamic Assessment and Functioning of Children Oriented at Development & Inclusive Learning. Antwerpen/Apeldoorn: Garant, pp.181-190
· Lebeer, J., ICF kader (Dutch powerpoint presentation at VCLB 260411 ) webreference: www.daffodilproject.org/ project documents/presentation at conferences/presentations at external dissemination conferences/78 URL:http://www.daffodilproject.org/userfolders/b49f3bcb172d965a423df129a2fd0f3f/78_icfkader_lebeer_vclb260411.pdf 
· Saragoça,MJ, powerpoint presentation ICF in Portuguese educational system. ((English), webreference: www.daffodilproject.org/ Project documents/presentation at conferences/presentations at external dissemination conferences/79

URL:http://www.daffodilproject.org/userfolders/b49f3bcb172d965a423df129a2fd0f3f/79_icfportugal_saragoca_vclb260411.pdf 
4. Training in cognitive activation and inclusive education
The University of Antwerp’s Project of Learning Enhancement & Inclusion organized a 96h postgraduate training in cognitive activation & inclusion during the year 2008-9, 9-10 and 2010-11, with each time 15 participants (psychologists, therapists of learning disorders, teachers).  The training is based on Feuerstein’s theory of Structural Cognitive Modifiability and Mediated Learning Experience. It has the objective  to make participants aware of their  
Webreference: http://www.sclm.ua.ac.be/IVPOpleiding.htm 

N° participants: 86

Further reading: appendix 1

Hungary

Training day on Inclusive assessment & education in Heureka School Budapest

Taking advantage of the presence of the Daffodil partners’ meeting, an introductory training day has been organised in a school in Budapest titled “Inclusive education and good diagnostic systems -- how to plan individual inclusion projects” (3/12/2009).  Participants have been introduced to the main principles of inclusion, and the link between modifiability and inclusion, and how to plan individual inclusive plans. About 25 people have been reached – mainly special teachers, psychologists and speech therapists. 

Further reading: appendix 2

Sweden
1. A Winter conference in February 2010 reached out to a regional audience of professionals, politicians and policy makers of 100 persons. The conference was covered in regional newspapers. Regional work is continued and expanded to several municipalities.
2. At a national level a number of workshops and training events for multiprofessional teams, special educations teachers, school  psychologists and school principals has been organised at twelve occasions, reaching out to approximately 800 participants. Two larger audiences of approximately 1000 teachers have also taken part of the inclusion theme of Daffodil project. Training in Dynamic and Functional Assessment are undertaken at national level. Support service for municipalities that wish to implement Guidelines and develop policies are offered nationally. 

3. National training day on inclusive education, Stockholm 8/5/2009. See appendix 4
Results:

 Guidelines are being implemented at five municipalities and school health services accross Sweden. The inclusion awareness has been raised to debate at a broader level in these municipalities and are affecting  policy-making.

Number of people reached: 2000

Kind of target group reached: Special education teachers, teachers, multiprofessional school health services, principals, school psychologists.

Portugal

Portugal has already taken an initiative that includes Ana Cristina Rosário (Group of Schools number 4 from Evora), Mónica Rebocho (Group of Schools from Ponte de Sor), Maria José Saragoça (DREALE), Maria João Cortes (Group of Schools from Estremoz), Vitor Cruz (Technical University of Lisbon), João Silva (CIEP-University of Evora), Ana Rocha(CIEP-University of Evora),  Helena Palma (CIEP-University of Evora) and Adelinda Candeias & Maria Luísa Grácio (CIEP-University of Evora). This working group already organize a Workshop with 2 credits (50 Hours of training) and collects case studies to realize the pilot, based on the findings of the previous workpackages: starting with the analysis of the missing points in current assessment (Workpackage 2 and Cluj meeting), inspired by examples of good practice of integrated functional & dynamic assessment & intervention (Workpackage 3 and Szeged meeting in December , Hungary); building on ideas and experience regarding the path from Assessment to Intervention for Inclusion.

The team established an interdisciplinary working group who discussed and organized local implementation.

1. Preparatory working

Previous work done by this working group was presented at the Cluj and Szeged meetings with the missing points in current assessment and examples of practices based in case studies.

· 1 master degree dissertation was carried out based in the characterization of 4 of this cases studies (Maria Helena Palma).

· 1 paper presentation : Portfolios as an Assessment Tool of Learning and Competences from Students with SEN, at 4th Annual International Conference on Psychology, Athens, Greece on 27th May 2010, and one publication  was carried out on INFAD International Journal, namely : Candeias, A. A.; Silva, J.; Rosário, A. C.; Rebocho, M. & Saragoça, M. J. (2010). O Uso do Portefólio na Formação de Professores para a Avaliação Inclusiva. International Journal of Developmental and Educational Psychology, 1(3), 57-66. (ISSN: 0214-9877). 

2. Working Group in Inclusive Assessment

A Working Group was established, coordinated by CIEP-University of Evora (Coord. Adelinda Candeias), with the follow participants in representation of several institutions:

Ana Cristina Rosário (Group of Schools number 4 from Evora), Mónica Rebocho (Group of Schools from Ponte de Sor), Maria José Saragoça (DREALE), Maria João Cortes (Group of Schools from Estremoz), Vitor Cruz (Technical University of Lisbon), João Silva (CIEP-University of Evora), Ana Rocha(CIEP-University of Evora), Helena Palma (CIEP-University of Evora) and Adelinda Candeias & Maria Luísa Grácio (CIEP-University of Evora).

This working group also contacted and discussed Inclusive assessment with specialists from other institutions: M.ª Helena Damião (University of Coimbra) – “Educação Inclusiva e curriculo" and Mª Céu Taveira (University of Minho) - “Inclusão e desenvolvimento vocacional”.

The working group met 4 times per year and organized 2 Practical Training Seminaries and 1 Workshop, namely:

-
2 Practical Training Seminaries, realized 1st in November, 2009. About 220 participants (teachers, psychologists, parents, students) were present in this working day. And the 2nd seminar in December, 2010.  In this working day about 167 participants (teachers, psychologists, parents, students) were present. The main topics was:  Inclusive Assessment, Evaluation and Intervention based on CIF and PASS Model.  

-
1 Workshop, with 50 hours has been organized, with 3 Credits (Accreditation by the Portuguese National Bureau for In-training of teachers – FOCO) to support teacher training about: Dynamic Assessment of Functioning and Oriented at Development and Inclusive Learning: Strategies of mediation in the learning process of reading and writing’ (between 24th of March and 14th of June 2010). A total of 28 participants (teachers, psychologists, parents, students) was completed this workshop. The main topics was:  Cognitive processes involved in reading, The PASS Model of Cognitive Processing: Evaluation of the intervention, Cognitive strategies for mediation.

3. Evaluation of teachers’ attitudes and expectations about the use of ICF (International Classification of Functioning, Disability & Health) in assessment of disability in education.

I. 
An interdisciplinary group was established, with contributors from the University of Evora, University of Lisbon and DREALE (Regional Public Education Authority) to evaluate teachers’ attitudes and expectations about the use of ICF in assessment and intervention in special education. To studies are carried out:

· Characterization of teachers’ attitudes and expectations about the use of ICF in Alentejo Region (2010). The report of this study was presented at Symposium international GIFFOCH Handicap et classifications, between 16 and 17 September 2010 in Lausanne, Switzerland. This report as the designation of “Attitudes à l’égard de la CIF dans les équipes de l’enseignement spécial au Portugal”. 

· Characterization of teachers’ attitudes and expectations about the use of ICF in Portugal and diagnosis of teachers training needs to improve good practices based on ICF (2011).

II. 
2 master degree dissertations (Maria José Saragoça and Ana Gato) and 1 doctorial thesis (Alexandra Dias) are being carried out.

III. This work supported our participation (Maria José Saragoça) in the Summer Course (September, 2010) and in a training seminar about ICF in Brussels organized by Belgian partner in 26th of April, 2011. Here we (Maria José Saragoça) presented the communication “International Classification of Functioning, Disability and Health in Portuguese Educational System”

IV. This work also supported the publication of the following article: Candeias, A.A., Rosário & Rocha, O. (2010). La mise en œuvre de la CIF dans le Système Éducatif Portugais: Étude qualitative réalisée dans trois écoles de la Région Alentejo. ALTER - European Journal of Disability Research/Revue Européenne de Recherche sur le Handicap. (ISSN: 1875-0672) (In press).

Norway
Pedverket organizes a program for professionals at the Educational-Psychology services (PPT) in assessing, referral and  intervention for children with barriers to learn. The program gives 30 ECTS and has examined 45 students  for this program , the program will keep going on after the end of the project.  Not directly financed from the Daffodil program , but as a part of the dissemination.  

1. Dynamic Assessment. 
Two days workshops in Dynamic Assessment was given by Carol Lidz, August 2009 and August 2010+ planned August 2011 

A two days workshop in Dynamic Assessment was given by David Tzuriel, February 2010.

Results: Participants tried out dynamic assessment and/ or wrote report 

Number of people reached: 35

Kind of target groups reached: School Psychology service, Governmental Resource Center for Special Needs Education

2. Cognitive Assessment System 
We give training courses for a more culture-free assessment , not for labelling but for finding the underlying cognitive functions and the students’ strengths. The assessment also gives a lot of intervention programs for changing cognitive functions. 

A 2 days training Workshops in Cognitive Assessment System has been conducted through the period. The workshops present relevant theoretical background and the test procedures. Participants work with the test, followed by lectures concerning scoring, interpretation and intervention. About 70 %  starts using the test, and submit report for evaluation and certification. 

Two days follow up workshops deal with interpretation and intervention. Participants are asked to bring cases for discussion and interpretation. Two days CAS workshop with Jack Naglieri, June 2009 and October 2010.

Results: 262 professionals certified for use of CAS.

Number of people reached: 566

Kind of target groups reached: School Psychology Services,  Child Psychiatry Clinics, Governmental Resource Centre for Special Needs Education, University of Oslo
Further reading: 

· Sønnesyn,S.  & Jack A. Naglieri (2011), The Cognitive Assessment System – suitable as a tool for inclusion? In: Lebeer, J., Candeias, A.A., & Grácio, L. (Eds.) (2011), With a different glance. Dynamic Assessment and Functioning of Children Oriented at Development & Inclusive Learning. Antwerpen/Apeldoorn: Garant, pp.113-126
· Hem, M. & Sonnesyn, G., powerpoint presentation http://www.daffodilproject.org/userfolders/b49f3bcb172d965a423df129a2fd0f3f/37_das-naglieri_cognitive_assessment__presentation_hemsonnesyn.pdf 
3. Concept teaching and inclusion
International summer school Basis for inclusion - CTM, GRUNNLAGET methodology, Voss Aug. 28th - Sept. 2nd 2011.Webreference: www.pedverket.no 
4. Concept teaching Workshops. 
Teachers and other professionals are trained in Nyborg's Concept Teaching Model, to facilitate inclusive education, and provide special needs education within frames of a school for all.  Most of this is conducted as two days workshops in Norway, either arranged by Pedverket Kompetanse or arranged by local authorities, inviting us to give lectures. In January 2009 we were invited to give lectures for Master Students in Inclusive Education at University of Malta. In November 2010 we were invited to give a workshop in a PIN (People in Need) project concerning mainstream education for Roma children in Czech Republic. 

Results: Professionals trained for Concept teaching

Number of people reached: 372

Kind of target groups reached: Teachers, preschool teachers, School Psychology Services, Governmental Resource Centre for Special Needs Education, Master Students in Education/ Inclusive Education 

Further reading:


Hem, M. & Sonnesyn, G., powerpoint presentation http://www.daffodilproject.org/userfolders/b49f3bcb172d965a423df129a2fd0f3f/37_das-naglieri_cognitive_assessment__presentation_hemsonnesyn.pdf 
British Virgin Islands 

On January 6th 2009, the Ministry of Education organized a professional development day

Speaker: Dr. Betty K. Garner

Title: Getting to Got It! Helping Struggling Learners Learn How to Learn

Abstract:  The objective of the presentation was to make educators aware of cognitive structures/functions and how they affect learning.  They were shown examples of how deficiencies in these structures/functions affect learning, how the deficiencies manifest themselves (simple assessment activities) and activities to help students develop their structures functions.
International
Besides the Daffodil Summer Course in Evora from 5-11 september 2010, which was the result of workpackage 5, two other international summer  courses have been organised which substantially contributed to dissemination, but also to staff training and implementation.

Both summer courses were called “Evaluating learning potential: Feuerstein's Learning Propensity Assessment Device based on Structural Cognitive Modifiability and Mediated Learning Experience Theory” and took part within the framework of “the Feuerstein Summer Institute”, in co-organisation with the International Centre for the Enhancement of Learning Potential (Jerusalem), the University of Antwerp (Belgium) and the Babes-Bolyai University of Cluj-Napoca (Romania). 

The courses have been made available for a Comenius and Grundtvig Grant under the numbers BE-2009-118-001 for the course LPAD “Evaluating learning Potential” in TURIN (Italy) (5-17/7/2009) and BE-2010-136-001 for the course LPAD “Evaluating learning Potential”, in Cluj-Napoca (RO) from 4-15/7/2010.

Results: Number of people reached: 300
Kind of target group reached: psychologists, teachers, therapists, doctors
Further information on course objectives & programme: appendix 3
Appendices

1. Training in Cognitive Activation  - University of Antwerp
Title: 
Activating Learning Potential. Cognitive Activation based on Feuerstein’s theory of Structural Cognitive Modifiability and Mediated Learning Experience
Duration
Module 1 : 5,5 days
Module 2 : 7 days
Module FIEbasic: 6 days + 1 follow-up day 27/1/2010
Dates
module 1 Antwerp (Dutch): 2008-9 ; 2009-10 (23/10/09 20/11; 18/12/09; 22/1;17/2 & 17/3/2010); 2010-11.
Module 2 Antwerp (Dutch) :
Module 1 Marche  (French): 12 et 13 février 2010  - 30 avril et 1er mai 2010 - 04 et 05 juin 2010  et le mercredi 7 avril et la matinée du 8 avril 2010.
FIE –basic : 27/1/2010
Place: 
University of Antwerp, Project of Learning Enhancement & Inclusion
Marche: 
Abstract
This course aims to train participants in understanding and applying Feuerstein’s theory of Structural Cognitive Modifiability and Mediated Learning Experience, with the Instrumental enrichment Programme (standard & basic version), and give an introduction to dynamic assessment of children’s modifiability, in order to activate cognitive potential of children and adults who are at risk of learning difficulties, or who have learning disabilities of varying degrees. 
Target group
 teachers of regular or special needs education;
therapists and learning coaches (physiotherapists with cognitive orientation, child rehabilitation specialists, speech therapists, occupational therapists, special needs education teachers, psychologists, psychiatrists, neuropediatricians, neuropsychologists
parents (minority)
Objectives


Module 1: aimed competenties

1. Participants have knowledge of Feuerstein’s theory of modifiability (to make aware of the potential of every pupil to learn) in relation to theories of intelligence
2. Participants are aware of their capacity and co-responsibility to help constructing a child’s mind

3. Participants understand the principles of the theory of Feuerstein’s Structural Cognitive Modifiability and Mediated Learning Experience, as a basis for a more optimistic approach to intelligence and learning. 

4. Participants have insight into the link between the development of intelligence and cultural deprivation, proximal and distant causes of lack of modifiability; the quality of adult-child interaction ( a social theory of intelligence)

5. Participants  understand that the prerequisites of any learning (academic achievement, social skills, artistic, vocational skills) have a cognitive component ( cognitive functions) as well as a social component ( mediated learning)

6. participants  understand the concept of “shaping an active modifying environment” & the link between it and inclusive education

7. participants have an overview of the intervention programmes and assessment programme based on the theory of structural cognitive modifiability and mediated learning experience (Instrumental Enrichment and LPAD)

8. participants are able to identify the mediated learning criteria in interactions

9. participants are able to identify cognitive functions and dysfunctions in individuals with learning difficulties

10. participants know how to mediate individuals with retarded performance

11. participants know how to compose a lesson oriented to enhancing thinking skills

Module 2:


1. participants know how to apply  7 instruments of the “Instrumental Enrichment” cognitive education programme (standard version) with underachieving school children and –adults (Organisatin of Dots, Orientation in Space I and II, Comparison, Categorisation, Analytic perception, Illustrations

2. participants know the principles of the cognitive map and how to apply these in lesson-differentiation according to diffenrent pupils’ needs

3. participants know how to observe and register progress of children
Module 3:

1.  participants know how to apply  the instruments of the “Feuerstein Instrumental Enrichment” cognitive education programme (standard version) with underachieving school children and –adults (Family Relations, Temporal Relations, Instructions and Numerical Progression)

2. Participants have a deeper understanding of mediated learning and become able to infuse their other teachings with mediation, so as to enhance a learners cognitive functioning

Module 4

1. participants know how to apply  the instruments of the “Feuerstein Instrumental Enrichment” cognitive education programme (standard version) with underachieving school children and –adults (Syllogisms, Transitive Relations, Representational Stencil Design)

2. Participants are able to situate the FIE programme in relation to other cognitive activation programmes and are aware of the scientific evidence at the basis of FIE

3. Participants integrate the acquired knowledge and skills into their regular work

4. Participants are able to design an intervention programme, implement it and monitor it and report the results

Module 5

1. participants know how to apply  all the instruments of the “Feuerstein Instrumental Enrichment” cognitive education programme (standard version) with underachieving school children and –adults 
2. participants have deepened their understanding of cognitive activation

Lecturers: 
Jo Lebeer (ass.prof. Fac. of Medicine  UA, Feuerstein Centrum Nederland)

With the help of: 

Anita Sohie ( principal of  Spec.ed. Venneborgschool

Ann Neetens ( trainer at Teachers’ Continuing Education)

Dany de Vooght (occupational therapist)

Program: 
	Module 1
	

	Day 1
	Morning
1. Introduction of the group
2. analysis video The Mind of a Child
3. introduction to theory of SCM, MLE, cultural deprivation, socioconstructive theory of intelligence

	
	Afternoon: Cognitive functions: what are cognitive functions? How can you recognize them? Application exercises

	Home work
	Describe a case out of your practice; define learning problems and translate in terms of cognitive deficiencies; describe your intervention and your experience with it

	Day 2
	Analysis Mediated Learning Experience: 12 criteria, illustrated by video clips; interactive session

	Home work

	Analyze a feature film content to the mediation. Suggestions: b.v.Dead poets society; Dangerous Minds; Billy Elliot; Educating Rita, …You may also choose your own feature film. Output = summary some illustrative fragments; What mediation is and why criterion. Max 5 pages

	Day 3

	Application systems based on Mediation theory: FIE  (instrumental enrichment program): principles and objectives of the FIE. Overview of the 14 instruments. Different applications at different target groups 

	
	Instrument "organisation of Dots" part 1 (OS1-2-F1-F2-OS2)

	Day 4

	Application system 2 of Mediation theory: LPAD (learning potential assessment device; Daffodil project presentation

	
	Instrument "organisation of Dots" part 2 F2, OS3, F3, 0S11

	Day 5
	Instrument Orientation in space I 

	
	Presentation (preliminary) IE-Basic
IE lesson as didactic instrument, structure, bridging; A "learning to learn" lesson 
the Cognitive map as a principle of differentiation of material (theory)

	Day 6
	Morning: Active modifying environment and inclusive education (film never say never + discussion)

	
	presentation tasks case discussions, analysis MLE criteria films, cognitive map exercices

	Module 2
	
	

	Day 1
	09.00-17.30
	Instrument Comparison

	Day 2
	09.00-13:00
	Instrument Illustrations

	
	14.00-17.30
	Exercises on the cognitive map; Lesson planning

	Homework assignment in groups of 2 
	Lesson planning

	Day 3
	09.00-13.00
	practice lesson + feedback

	
	14.00-17:30
	Exercises on the cognitive map; evaluation of progress of the pupils

	Day 4
	09:00-17:30
	Analytic Perception Instrument

	Day 5
	09.00-17.30
	Categorisation Instrument

	Day 6
	09.00-17.00
	Instrument Orientation in space II

	Day 7
	09.00-12.30
	practice lesson + implementation of FIE

	Day 8
	09:00-12:30
	Practice lesson + general feedback


Certification

Certificate of the University of Antwerp

Certificate of the International Centre for the Enhancement of Learning Potential Jerusalem
 

Number of participants : 
	Type of course
	N° participants
	year
	location

	FIE standard Module 1_2
	19
	2008_09
	Antwerp

	FIE standard Module 3_4
	9
	2008_09
	Antwerp

	FIE standard Module 1_2
	13
	2009_10
	Antwerp

	FIE standard Module 1_2
	15
	2010_11
	Antwerp

	FIE basic
	25
	2008_09
	Antwerp

	FIE intro
	4
	2010_11
	Marche

	
	
	
	

	total
	85
	
	


2. In-service Training Heureka School Budapest

Title: 
Inclusive education and good diagnostic systems  -- how to plan individual inclusion projects

Date 
3rd December 2009.
Place: 
Heureka School Budapest
BOROSTYÁNKŐ ALAPÍTVÁNY HEURÉKA ÁLTALÁNOS ISKOLÁJA
1138. Budapest, Dagály u. 11/a
Abstract
An introductory training day has been organised in a school in Budapest titled “Inclusive education and good diagnostic systems -- how to plan individual inclusion projects” (3/12/2009). Participants have been introduced to the main principles of inclusion, and the link between modifiability and inclusion, and how to plan individual inclusive plans. 
Target group
special teachers, psychologists and speech therapists. 
Speakers: 
Jo Lebeer MD PhD (Daffodil Project Coordinator, University of Antwerp, BE
Bohács Krisztina, senior therapist  Mediált Tanulásért Alapítvány Foundation for Mediated Learning
Program: 
How to plan inclusive projects 
Parameters of proper inclusion
Cognitive activation in inclusive settings
Social inclusion versus comprehensive inclusion
Inclusion of children with cognitive delays
Examples of successful inclusion (Case studies)

Documents
Daffodil leaflet & newsletters
Inclues book “Clues to inclusive & cognitive education”
handouts of powerpoint  folder WP6 Products, productnumber 34 http://www.daffodilproject.org/userfolders/b49f3bcb172d965a423df129a2fd0f3f/34_incleduc_heureka_daffodilszeged_lebeer.pdf 
Number of Participants: 20
Evaluation: The course has been accepted with great enthusiasm in Heureka School, as full inclusion of SEN children is rare in Hungary especially that of kids with mental delays. Participants indicated the course has answered their needs as teachers – as it presented viable techniques, resources and a consistent philosophy for including kids with special needs. 

Appendix 3:
International Summer Course “Feuerstein’s Structural Cognitive Modifiability and Mediated Learning Experience and its applied systems”
Title : 
1. Evaluating learning potential: Feuerstein's Learning Propensity Assessment Device based on Structural Cognitive Modifiability and Mediated Learning Experience 
2. Activating learning potential: Feuerstein’s Instrumental Enrichment
Thematic fields:
Career guidance and counselling 
Combating failure in education 
Fight against school failure & link school and work 
Inclusive approaches 

Target group: Teachers (Pre-school, primary, secondary, vocational, adult, special needs) ; educational guides and counsellors ; educational psychologists, assessment professionals
Organizers: University of Antwerp , in collaboration with the International Centre for the Enhancement of Learning Potential in Jerusalem; in 2011 with the Babes-Bolyai University in Cluj-Napoca (Romania) and in 2010 with the University of Turin (Italy)
Location& Dates
2009: Turin 5-17/7/2009, Hotel Mercure 
2010: Cluj-Napoca
: 4-16/7/2010, Babes Bolyai University
Objectives Course 1: Evaluating learning potential . The objective of this training is to prepare educators and educational psychologists for using LPAD as a tool for revealing learning potential of special needs, minority, and underachieving school children and young adults, and plan educational intervention leading to better educational achievement and more inclusion 

There are four major outcomes of the training: 

1. Educators and educational psychologists improve their understanding of the cognitive aspects of students’ classroom performance and the difference between the cognitive performance and their learning propensity 
2. Participants know the purpose, principles and theoretical background of dynamic assessment as compared to classic psychometric assessment 
3. The participants acquire the skill of using LPAD battery as a tool for identifying the learning potential of their students. 
4. The participants acquire the skill to plan educational interventions consisting of cognitive activation and inclusive learning 

Methodology : Learning Potential Assessment Device is a battery of 14 tests aimed at revealing the students learning potential in such areas as perception, memory, and reasoning. The LPAD is based on the Feuerstein’s theory of mediated learning experience and structural cognitive modifiability. The training process includes frontal lectures, seminars, assessment demonstrations, workshop activity with LPAD materials, and supervised assessment of children. The participants learn the technique and didactics of using the LPAD program with various populations of learners. There is a “LPAD regular” version for children and adults starting from about age 9; and there is a LPAD-basic version for lower functioning individuals (all ages) and children starting from a mental age of about 4. There are 2 levels of training: LPAD-1 and LPAD-2 (advanced). 

Follow-up The follow-up on participants implementation of the LPAD is carried out through the network of the Authorized Instrumental Enrichment centers throughout Europe 
Programme
Day 1 (Sun) 

13:00 
Registration 

15:00-18.30 
Theory of structural cognitive modifiability & mediated learning experience 

19:00 
Public Opening 

Day 2 (Mon) 

08.30- 13.30 
Introduction to LPAD, Analysis of deficient cognitive functions 

15.00 -16.30 
LPAD tool: Raven’s Colored Matrices 

17:00-18:30 
Set Variations B8-12 

20.00- 22.00
 Invited lectures 

Day 3 (Tue) 

08.30- 10:00 
Criteria of Mediated Learning Experience 

10.15-11.45 
Organization of Dots 

12:00-13.30 
Raven’s Standard Matrices 

15.00-16.30 
Raven’s Standard Matrices 

17.00-18.30 
Assessment practice 

20.00-22.00 
Multimedia presentations 

Day 4 (Wed) 

08.30- 11.45 
Learning Potential Assessment demonstration 

12.00-13.30 
Tri-Modal Analogies 

15.00-16.30 
Complex Figure Drawing Test 

17.00-18.30 
Cognitive Map 

20.00-22.00 
Round tables 

Day 5 (Th) 

08.30- 10:00 
Set Variations 2 

10.15 - 11.45 
Assessment practice 

12.00-13.30 
Lahi & Positional Learning tests 

15.00-16.30 
Cognitive functions in LPAD 

17.00-18.30 
16 words test 

Day 6 (Fr) 

08.30- 10.00
 introduction to LPAD-basic 

10.15-10.45 
assessment practice 

12.00-13.30 
report writing 

15.00-17.00 
report writing 

17.00-18.30 
preparation for assessment 

Day 9 (Mon) 

8:30 - 11.45 
Assessment practice 

12.00 - 13.30 
Analysis of assessment 

15.00 - 16.30 
Profiles of modifiability 

17.00 - 18.30 
From assessment to intervention 

20.00 - 22.00 
project presentations 

Day 10 (Tue) 

8:30 - 11.45 
Assessment practice 

12.00 - 13.30 
Analysis of assessment 

15.00 – 16:30 
Presentation of LPAD results to parents 

17:00 – 19:30 
Presentation of LPAD results to teachers 

20.00-22.00 
Research presentations 

Day 11 (Wed) 

8:30 - 11.45 
Assessment practice 

12.00 - 13.30 
Analysis of assessment 

15.00 – 16:30 
Case conference 

17:00 – 19:30 
Writing recommendations
Day 12 (Thu) 

8:30 - 11.45 
Assessment practice
12.00 - 13.30 
Report writing 

15.00-16.30 
Report writing evaluation 

17:00 – 18.30 
Workshop evaluation 

19-20 
Diploma 

TYPE OF CERTIFICATION OF ATTENDANCE AWARDED 

Europass Mobbility Certifate + Certificate of attendance
Faculty: 
Prof. Reuven Feuerstein, Ph.D., International Center for the Enhancementif Learning Potential and School of Education, Bar Ilan University, Israel. 
Prof. Jo Lebeer, M.D., Ph.D., University of Antwerp, Belgium. 
Prof. Alex Kozulin, Tel Aviv University & Hebrew University Jerusalem
Prof. Lou Falik, Ph.D., Department of Counseling Psychology, San Francisco State University, USA. 
Prof. Steven Gross, Ph.D., International Center for the Enhancement of Learning Potential, Israel. 
Antonia Madella Noja MA, AIAS, Milan, Italy. 
Drs. Marian Vriend, Psychologist, Amsterdam, The Netherlands. 
Mrs. Ruth Deutsch, MA. (Educational Psychology), University of London, UK. Dr. Lea Yosef, Bar Ilan University, Israel 
Prof. Dr. I. Szamoskozi, Babes-Bolyai Universty Cluj-Napoca, Romania
Prof. Dr. M. Roth, Babes-Bolyai University, Cluj-Napoca, Romania

Course eligible for a Comenius/Grundtvig financing
N° participants: Turin 2009: 150
Cluj 2010:  150
Evaluation:

Turin Summer course: 

Average evaluation of teaching quality = very good; materials and programme score good to very good

	1 - excellent

	2 - very good

	3 - good

	4 - satisfactory

	5 - unsatisfactory

	6 - poor 
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Cluj Summer course:
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Summary National Workshop on Inclusive Education  - Stockholm


WP6 Try out of integrated assessment & consultation pilots

Date: 8 may 2009

Place: Stockholm

Organizer: www.skolutvecklarna.se info@skolutvecklarna.se tfn 08-6279200 fax 08-6279200
Translation of invitation to national workshop on inclusive education

 “In most municipalities special education groups are organized for children with special needs. Staff working in and around these groups play a key role in the school success of these children. The workshop focuses on how to develop the pedagogical work in and around these groups so that a successful inclusion can be accomplished.”
Objectives of workshop
To gather and exchange experiences regarding the challenge of inclusion, to gather data regarding the current situation of inclusion and special educational groups, to identify obstacles for inclusion, to raise awareness of inclusion and to create national interdisciplinary network for future pilots, try-outs and future dissemination.

"Att utveckla arbetet i särskilda undervisningsgrupper" 
8 maj 2009, Stockholm 
I de flesta kommuner organiseras särskilda undervisningsgrupper för elever i behov av stöd. Det kan handla om elever i psykosociala svårigheter, elever med neuropsykiatriska diagnoser etc. Framgången i arbetet med de elever som utmanar oss mest är beroende av det stöd som ges till de pedagoger och övrig personal som arbetar i dessa grupper. 

Oavsett om man arbetar i eller leder särskilda undervisningsgrupper finns ett behov av påfyll-ning och tid för professionell reflektion. Under dagen berörs frågor som: hur kan vi utveckla motta-gandet i den särskilda undervisningsgruppen, hur kan vi förstå det som sker såväl pedagogiskt som psykologiskt i gruppen, hur kan vi nå framgång med återinskolning och inkludering tillbaka till skolan m.m. 

Skolutvecklarna inbjuder till denna årligt återkommande, välbesökta och mycket uppskattade seminariedag kring pedagogik, förhållningssätt, organisation och ledarskap i särskilda undervis-ningsgrupper. 

Ur innehållet: 

· Pedagogik och förhållningssätt i särskilda undervisningsgrupper. 

· Organisation av särskilda undervisningsgrupper: Från lärandemiljöns yttre struktur till att utveckla elevens inre struktur. 

· Från gränssättning och beteendeträning till kognitiv träning och utvecklingsområden. 

· Grupprocesser i och omkring undervisningsgruppen. 

· Ledarskap och organisatoriska processer som framgångsfaktorer för ökad inklude-ring av elever, strategier på förvaltningsnivå m.m. 

Målgrupp: Pedagoger, skolledare, övrig personal 

Information/anmälan: Anmäl eller fråga efter mer info med fördel via epost: info@skolutvecklarna.se. Tfn/fax: 08 - 627 92 00 

Speakers 
Petri Partanen är leg. psykolog verksam inom den pedagogiska sektorn, med bakgrund som skolpsykolog. Han har mångårig erfarenhet av utbildning för skolpersonal, skolledare samt orga-nisationsutveckling av särskilda undervisningsgrupper, resursskolor m.m. 

Anders W Eriksson är leg. psykolog med inriktning på behandlingspedagogik, handledning och ledarskapsarbete. Mångårig erfarenhet som psykolog inom socialtjänst, kriminal– och institutions-vård samt som skolpsykolog. 
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